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1.  What is the change being proposed? 
The Change 

Tulsa Community College has a strong history in distance learning dating back to 

1979, when the College first offered telecourses.  Recently, with the expansion of Internet 

technologies, the College has seen such impressive growth in its Internet courses that it is 

now feasible to offer several degrees totally online.  On behalf of the students, faculty, 

staff, and administration of Tulsa Community College, the Focus Study Report 

Committee respectfully requests that the NCA affiliation for Tulsa Community College 

be expanded to include the authority to deliver degree programs through distance delivery 

methods.  TCC is submitting this document in support of the College’s formal request for 

approval of institutional change (policy I.C.2.b.4: extension of accreditation to include 

degree programs offered through distance delivery methods).   

Expected Outcomes of the Change 

The College is committed to offering high-quality degree programs regardless of 

delivery method.  Nationally, concerns have arisen about the rigor and breadth of online 

degrees in comparison to traditional degrees.  TCC believes that an accredited distance 

learning degree program is evidence of quality and should be treated as valuable and 

credible by organizations and institutions from which our students would seek transfer or 

employment. 

Accreditation will also allow for proper marketing of distance learning programs 

as degrees rather than as a collection of courses offered in an alternate-delivery format.  

The marketing of online degrees can potentially increase enrollments from student 

populations that cannot or will not attend on-campus classes. 

Accreditation of distance learning degrees assures an emphasis on the student—

on the need for student services, learning resources, and academic support of the same 

quality and depth as the services available on campus.  It tells the student that these 

services are available to them even though they cannot or will not visit the campus.   
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Impact of the Change 

Tulsa Community College is evolving from an excellent institution with a proud 

history of success in meeting student and community needs to a learning-centered 

institution dedicated to not just meeting needs, but meeting them with teaching strategies 

and course delivery methods that enhance the choices for teaching and learning by 

individual teachers and learners alike.  TCC firmly believes this transformation is for 

everyone, and the College is committed to providing its constituents—students, faculty, 

and staff—with multiple opportunities to grow personally in a culture whose primary 

purpose is learning.   

The College views distance learning as a natural extension of the College’s 

mission to provide higher education and workforce development programs to students 

who might not otherwise have an opportunity to attain their educational goals.  The 

College expects that distance delivery of degrees will allow Tulsa Community College to 

meet the educational needs of students never served before, those limited in place and 

time for whatever reason.  Based on the enrollment history of TCC’s distance learning 

courses, the College anticipates high demand for these degrees.  For information on past 

and projected enrollment growth and the demographics of TCC’s distance learners, see 

Appendices VIII and IX. 

TCC’s conscious effort to create a learning-centered culture by expanding choices 

for its students and faculty is consistent with the philosophy of the College to meet 

learning needs anywhere, anytime.  The TCC Strategic Vision guides the development of 

the College’s efforts to create a distance learning environment that is equal in 

effectiveness and efficiency to that found on its four campuses and Conference Center. 

 

2.  What factors led the institution to undertake the proposed change? 

The Proposed Change and Institutional Planning 

Tulsa Community College’s Strategic Vision (Appendix II) was developed by an 

all-volunteer, diverse committee composed of members from all campuses, across faculty 

disciplines and across administrative levels and areas of the College, including the areas 
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of student services and academic support.  Full- and part-time faculty were well 

represented, as were classified, non-teaching professional, and administrative staffs, as 

well as board members.  The Strategic Vision Committee formally presented the final 

document to the TCC Board of Regents for approval. The Strategic Vision document was 

printed for distribution in 1997 and revised, reprinted, and redistributed in summer 2000.   

The TCC Strategic Vision recognizes that the College’s greatest resources are 

found in its human resources.  The over-arching principle is that all constituents are part 

of a learning-centered college whose entire reason for being is to facilitate learning by its 

students.  TCC is committed to serving its diverse student body by providing excellence 

in higher education through a variety of formats, locations, and techniques in order to 

maximize the educational benefit for every student. 

Goal One of the College’s Strategic Vision is to ensure the vitality of all curricula.  

This goal contains five objectives that serve as the foundation of the development of the 

online curriculum.  The five objectives of this goal: 

1. The College will strengthen its process of assessment of student learning. 

2. The College will assess student and community educational needs. 

3. The College will assess faculty needs for effective teaching. 

4. The College will include global education in its curriculum. 

5. The College will offer a flexible curriculum with a variety of delivery  

options. 

 The goals clearly mandate that continual assessment of all academic efforts be 

made and that all means of delivery be included in the assessment activities.  The 

College, under the guidance of the Institutional Effectiveness Committee, has 

implemented comprehensive strategies for entry-level and general-education assessment, 

discipline and/or program reviews, administrative-unit assessment, and assessment of 

student satisfaction.   
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The Philosophy and Mission of Tulsa Community College 

Tulsa Community College believes in the growth and worth of the person as an 

individual and as a member of society.  The College believes that education is a lifelong 

process that contributes to an enriched human experience, as well as to the development 

of career skills.  TCC is dedicated to providing excellence in its programs and is 

committed to providing quality education that responds to the needs of the community 

and to the individual’s needs, interests, and abilities. 

 The mission of Tulsa Community College, as defined by the Oklahoma State 

Regents for Higher Education, is to: 

• Provide general education for all students. 

• Provide education in several basic fields of university-parallel study for those 

students who plan to transfer to a senior institution and complete a bachelor’s 

degree. 

• Provide one- and two-year programs of workforce development education to 

prepare individuals to enter the labor market. 

• Provide programs of remedial and developmental education for those whose 

previous education may not have prepared them for college. 

• Provide both formal and informal programs of study especially designed for 

adults and out-of-school youth in order to serve the community generally with a 

continuing education opportunity. 

• Carry out programs of institutional research designed to improve the institution’s 

efficiency and effectiveness of operation. 

• Participate in programs of economic development with comprehensive or regional 

universities toward the end that the needs of each institution’s geographic service 

area are met. 

The College is committed to excellence in instruction, student services, and 

programs relevant to the needs and interests of the greater Tulsa area.  Tulsa Community 

College offers educational opportunities leading to associate degrees, certificates of 
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achievement, and/or self-improvement in a supportive learning environment conducive to 

the development of the student’s potential.  Tulsa Community College will develop a 

globally and multiculturally competent citizenry to ensure the survival and well-being of 

our community. 

Distance learning ranks high in the institution’s priorities when it comes to 

implementing the College’s philosophy and mission.  The 2003-2004 Academic Plan 

submitted by Tulsa Community College to the Oklahoma State Board of Regents begins 

in this way: 

 “Tulsa Community College continues to shift from an educational paradigm 

characterized by an emphasis on resources supporting teaching to one emphasizing 

outcomes as a measure of student learning.  Flexible scheduling, competency-based 

curricula, and comprehensive student services oriented toward retention and graduation 

characterize this new paradigm.  The current and future focus encourages the 

development of faculty initiatives that infuse multimedia resources into the curriculum.  

The College also rewards the development of innovative instructional strategies that 

enhance curriculum delivery via the Internet and interactive television.”  

TCC has long embraced technological advances that expand opportunities for 

student learning and student services, especially those that extend these opportunities to 

students who might otherwise lack access.  As early as 1988, one of the formal 

Objectives of the College (stated on p. 38 of the 1988 institutional self-study published in 

preparation for an NCA site visitation) was “To augment traditional modes of instruction 

through the use of electronic media.”   

Tulsa Community College continues to re-invent itself to meet student needs 

anywhere, anytime.  The creation and implementation of the means for distant delivery of 

curriculum, while they began more than twenty years ago, have accelerated exponentially 

because of the Internet.  This new era of information delivery continues to motivate the 

institution to realign itself with the changing external environment.  The College is re-

designing everything from the organizational structure itself to the tools employed to 

deliver a quality curriculum, both on campus and at a distance. 
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High on the list of the College’s institutional goals for 2003-2004 is to “improve 

student support for online and other types of distance learning,” with the expectation that 

online academic advisement and career counseling would be added this year.  Already, 

the College has made major strides in this direction.  At this writing, students may apply 

for admission, register for classes, “speak” with a virtual academic advisor, or consult an 

electronic help desk, all online. 

The new paradigms of instructional delivery are requiring the re-definition of 

individual roles at all levels of the College and are giving the institution considerable 

insight into new responsibilities for all involved in creating a learning-centered college.  

The distance learning efforts of TCC are representative of a new generation of academic 

systems that require academic information delivered in a timely, collaborative manner; 

new ways of managing facilities; participatory management practices by faculty and 

staff; the sharing of staff and fiscal resources; and better methods of managing 

enrollments.  They are also dictating a closer examination of how the College trains and 

develops its constituents to meet the needs of new generations of diverse students who 

previously may not have had the opportunity to participate in a higher education 

experience.  The new paradigms require that everyone be involved in the learning process 

and that they know how to manage and support learning, both in the classroom whether it 

be real or virtual, and outside the classroom wherever students gather to study, reflect, or 

re-create themselves. 

The learning-centered college model to which TCC aspires is requiring that the 

College always place the learner in the center of the learning activity and that all who 

teach or support the learning activity have the learner clearly in mind with respect to 

providing the necessary environment for mastery of the subject matter.  TCC’s efforts in 

the delivery of its courses and programs by electronic means have set the College well on 

its way to an outstanding future with respect to this endeavor.  The College has 

demonstrated the capacity to become a national leader in offering distance learning 

programs and courses.   



7 

Needs Analyses and Constituencies Involved in Developing the Proposed Change 
 

The College measures the need for electronically delivered degrees by examining 

enrollment trends at Tulsa Community College, evaluating specific requests from internal 

and outside sources, and conducting surveys.  The College’s workforce-development 

online degree plans have largely developed as a result of expressed needs in the 

community.  The degree in transportation management is an example of the College’s 

response to a request for online education:   representatives from the Oklahoma Truckers 

Association and several executives from local trucking companies approached TCC in 

June 2000 and expressed the need for upgrading the educational level of their workforce.  

The anticipated need for electronically delivered university-parallel degree programs is 

based upon and supported by TCC’s distance learning enrollment growth. Enrollment 

profiles and projections are available in Appendices VIII and IX.  The current College 

enrollments in online courses will exceed 4,500 in spring 2004 and should top 5,000 

enrollments by fall 2004.  The overwhelming popularity of distance- learning delivery of 

many courses at TCC is testimony to the student demand for this form of educational 

access.   

TCC’s distance learning efforts began in 1978.  In that year, when enrollment at 

the College (then Tulsa Junior College) exceeded 9,000, the large number of evening 

students and the success of Saturday classes underscored the importance of a flexible 

scheduling system and also indicated the potential success of television as a means for 

augmenting the College’s on-campus instructional programs.  The growth of the cable 

television system in the Tulsa area provided a convenient vehicle for a new telecourse 

program.  In spring 1979, a panel of faculty and administrators conducted a study on 

establishing such a program.  They developed a plan to use existing videotape telecourse 

materials, appropriate textbooks, and full-time faculty in each discipline as coordinators.  

In the weeks before the launching of the telecourse channel, the faculty involved in this 

start-up effort met daily to iron out final details and responsibilities.  Those involved in 

these discussions recall that there were few national models to guide them.  They faced 

the challenge of developing criteria for supporting student learning, having to consider 

such basic issues as student feedback. 
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On a pilot basis, the Oklahoma State Regents for Higher Education gave approval 

for TJC to offer five college credit classes via cable television, to begin in the fall 

semester of 1979.  The courses aired over the Tulsa Cable System, utilizing a channel 

that until then had mostly displayed school lunch menus.  Courses repeated seven to eight 

times a week.  The first classes included offerings in history, government, English, and 

the humanities.  The first semester’s telecourse enrollment was 554, sustaining the 

finding that this mode of instructional delivery met a need held by a significant number 

of Tulsans.  Thus began the College’s first foray into distance learning.  The telecourse 

channel now operates around the clock, seven days a week, with an average of more than 

40 courses per semester.  Currently, telecourse enrollments number about 1,000 in a 

typical fall or spring semester. 

Teleconferencing capability came to the College in May 1986.  A three-meter C-

Band satellite antenna installed at the Northeast Campus enabled the College to offer a 

large number of video teleconferences for students, faculty, and community groups.  TCC 

added Interactive Television, or ITV, to its distance-learning delivery options in 1994, 

when the Army asked the College to participate in their T-NET project.  TCC was 

already familiar with one-way video and two-way audio conferencing using Oklahoma’s 

“Talk-back” television system.  The new ITV technology used by T-NET allowed for 

two-way video and audio so that the instructor and the students could engage in a more 

“class-like” interaction from a distance.  Initially, the system was set up to use only the 

military satellite for transmission, so classes were limited to Army, Army Reserve, and 

National Guard training.  The College made a significant investment in 1995 by building 

an ITV classroom at each of the four campus locations and the Conference Center 

facility.  Today, the technology has changed to allow transmissions via the Internet so 

that remote and rural locations can send and receive two-way ITV classroom instruction.  

Currently, TCC also uses ITV to offer a variety of international language classes that 

were previously unavailable in many locations throughout Oklahoma.  ITV classes are 

developed based upon a request from a remote site or institution.  Many of these classes 

need few changes to adapt to the ITV delivery format because they are already offered 

successful as on-campus classes.  However, much effort is placed on supporting the 

student in a remote situation, including establishing video office hours, transporting 
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course materials (exams, assignments, projects) between instructor and student, and 

converting presentation materials so that they are visible and effective in an ITV 

environment.  Faculty receive one-on-one training from the ITV coordinator prior to 

teaching the first class.  TCC has expended great effort toward making the ITV classroom 

as seamless a transition for faculty and students as possible.  

The next step in the evolution of the TCC distance learning program occurred in 

the fall of 1997, when the President and Chief Executive Officer announced to the 

College a challenge to implement 20 courses online by fall of 1998.  This challenge was a 

response, in part, to the growing competition from other colleges such as the Maricopa 

Community College District in Arizona in offering online classes a way to increase 

student access and scheduling flexibility.  Moreover, the President of the College viewed 

online courses as an opportunity for Tulsa Community College to extend its mission to 

meet the educational needs of students never served before, those limited in place and 

time for whatever reason.  Today, faculty express admiration for the President’s approach 

in establishing an online curriculum.  In recent focus groups discussing issues related to 

online course delivery, members of the faculty commented, “The President set a strong 

cooperative environment [within which to develop the online curriculum],” and “The 

College President had a strong vision for [the online curriculum].  He had the vision and 

foresight for the potential, saw to it that the infrastructure was set in place to get it up and 

running, and TCC paid for it. … The President pushed faculty to make it happen.  It was 

the President’s vision and support….”  For a full report on the discussions from the 

faculty focus groups, see Appendix XVII.  

In town-hall-style meetings, College faculty and administrators brainstormed how 

best to offer online courses to TCC students.  These meetings, conducted via ITV, 

allowed the College to connect all four campuses in a fluid discussion.  From these 

discussions, TCC’s President directed the Chief Academic Officer, the Chief Operating 

Officer, and the then-Director of Distance Learning to formulate a strategy to involve 

faculty, staff, and administration in identifying the issues involved in starting this 

program and the tasks necessary to support it.  An initial meeting led to the creation of 

TCC’s categories of online instruction, referred to as Level I, II or III online courses.  

Level I represents a course with minimal online content.  Level II courses provide at least 
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50% of the content online.  Level III courses provide 100% of the content online, and 

students do not attend any campus class meetings.  The strategy included creating five 

task force teams to tackle the issues brought up at the town hall meetings.  The initial 

teams included an Interface Team, an RFP Team, a Staff Development Team, a Student 

On-line Services Team, and a Spring Team (created to address issues for the immediate 

semester ahead—11 pilot courses online in the spring 1998 semester). 

The Interface Team evaluated the need for a common interface for online courses.  

The team chose Web Course in a Box and Lotus LearningSpace as the initial course 

management platforms used to develop and deliver online classes.  The RFP Team 

created and distributed the first Request for Proposals for Online Course Development 

distributed in the spring semester of 1998.  The success of this project led to 16 additional 

new courses developed during the summer of 1998 for a total of 27 courses available for 

fall 1998.  The Student On-Line Services Team began to address challenges for 

admission, registration, financial aid, assessment, advisement, bookstore, and library 

services to support the online student.  The Staff Development Team addressed training 

needs for the faculty and staff that support online courses.  This led to several workshops 

on using Web Course in a Box and LearningSpace, ALN online classes on pedagogy in 

the online environment (in which the faculty became online students to experience first- 

hand the online environment from the student perspective), and specialized training for 

IT and Distance Learning support staff in the administration of distance learning servers. 

Prior to the creation of the task force teams, the Distance Learning Committee 

was the driving force for direction of the distance learning programs.  However, after the 

creation of the task force teams, an overarching Strategy Team was created to provide 

leadership and direction for a quickly evolving program.  Today, the Strategy Team 

continues as a guiding force for the distance learning programs.  The RFP Team and Staff 

Development Team have merged and are now part of an Instructional Development 

Project Team that continues to develop and distribute an RFP for online course 

development each fall and spring semester.  The team also acts as a review committee in 

evaluating and recommending proposals to the administration for the ongoing 

development of online courses.  The On-Line Student Services Team continued through 

2002 but no longer meets formally, since student service personnel are actively and 



11 

regularly pursuing the development and implementation of student online services.  The 

Spring Development Team was a one-semester task force that fulfilled its purpose after 

piloting and assessing the online courses in the spring of 1998.   

 As Tulsa Community College has expanded its distance learning offerings, the 

staff of the Distance Learning Department has grown.  As recently as 1997, the College’s 

distance learning program consisted of three full-time staff supporting and coordinating 

the activities.  The staff included a Director of Distance Learning and two full-time 

clerical assistants.  In 1999, TCC added a Coordinator of ITV and Electronic Media 

position to assist with the growing demands of ITV and telecourse operations and to 

allow the Director of Distance Learning to focus on the largest and fastest-growing area 

of distance learning: the online curriculum.  In 2000, TCC added two part-time clerical 

assistants to the department to assist with the growing demand for support in all areas of 

distance learning.  The director’s position was upgraded to a dean’s position to address 

the scope and size of the growing distance learning program.  In 2001, a full-time 

instructor position was transferred into the department to assist in faculty training, 

mentoring, and help-desk operations for online faculty.  In 2002, a college registrar 

became a part of the distance learning staff to support the needs of distance learning 

students as a virtual registrar.  As a result, in 2003 the department’s staff includes the 

Dean of Distance Learning, the Coordinator of ITV and Electronic Media, a faculty 

instructional designer, a virtual registrar, a half-time virtual academic advisor, two full-

time clerical assistants, and two part-time clerks.   

 

3.  What necessary approvals have been obtained to implement the 
proposed change? 

Internal Approvals 

A faculty member who wishes to offer a telecourse first approaches the Distance 

Learning Office to make a request.  If an appropriately designed telecourse exists in the 

faculty member’s discipline, the Distance Learning Office requests preview materials, 

which will include sample videos, an instructor’s textbook, and the telecourse study guide 

that accompanies the textbook.  The instructor will then write a one-page proposal which 



12 

may include a needs assessment, expected impact on enrollment, and instructional 

strategies.  A telecourse must be approved by the associate dean and the dean of 

instruction before it can be offered on the course schedule.  Distance Learning then 

purchases the master tapes, creates DVD airing masters, and programs the course into the 

semester broadcast schedule.  The faculty member creates a syllabus, learning guides, 

assignments, and exams to support the instructor’s learning objectives for the course.  

Telecourse students are required to watch an orientation video via TCC’s telecourse 

channel and must come to the Metro Campus to take exams. 

TCC develops ITV classes based upon requests from remote sites or institutions.  

For example, TCC has developed several international language courses offered to high 

schools and institutions of higher education throughout Oklahoma.  Courses such as 

Japanese and Italian do well in this environment due to the frequent two-way 

communication necessary in demonstrating student mastery of the language.  Many 

colleges and universities do not have the breadth of language offerings that TCC has, and 

ITV helps to deliver this curriculum to locations that may not even be able to hire a 

Spanish instructor.  Faculty receive one-on-one training from the ITV coordinator prior to 

teaching the first class and ongoing support from the coordinator and media technicians.  

TCC has expended great effort toward making the ITV classroom as seamless a transition 

for faculty and students as possible.  

High-quality online curriculum development begins with a rigorous review 

process.  The process begins with a Request for Proposal (RFP) that is sent to all full-

time faculty at the beginning of each semester.  Interested faculty then provide an 

Instructional Development Proposal for each proposed course.  This proposal includes a 

rationale for offering the course online; a self-assessment of instructional traits and 

technical skills; a discussion of instructional strategies to ensure active learning, 

interaction, and accommodation for diverse talents and ways of learning; a description of 

assessment techniques; and a course evaluation plan.  The proposal process includes 

review by the campus Internet mentor, the Honors coordinator (if an Honors course), the 

associate dean, the dean of instruction, the campus provost, the Distance Learning RFP 

Review Committee, and finally the Executive Vice President and Chief Academic 
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Officer.  The proposal can be denied or sent back for revisions at any point in the review 

process. 

Once a proposal receives approval, the faculty member may take advantage of 

many avenues of institutional support.  The nature of this support may depend upon the 

faculty’s self-assessment and curriculum goals.  If the faculty member desires significant 

professional development and/or plans the development of elaborate learning objects or 

modules, then he or she may be awarded reassigned time or summer formula pay with the 

approval of the Tulsa Community College Board of Regents.  All faculty have access to 

training in instructional technology, support of an on-campus faculty mentor, and 

assistance from the College’s instructional designer for online courses. 

The RFP process has proven to be an effective way to initiate the development of 

online courses.  The first online course proposals were submitted in the fall of 1997 for 

the 11 courses that went online the following semester.  These early proposals recognized 

the College’s mission to reach out to remote students by providing them with access to 

courses they might not have been able to take otherwise.  Faculty focused on their own 

need to learn and better understand the technologies available for online course delivery, 

and on the importance of maintaining academic integrity in their course content, 

assignments, and assessments. 

As faculty ventured further into the online environment and gained experience in 

the virtual classroom, the College revised the online course proposal form to include a 

description of course objectives, delivery strategies, an evaluation plan, required 

resources, and a course development timeline.  These changes reflected the growing 

understanding that a campus-based course could not just be “copied and pasted” online 

but must be redesigned based upon an understanding of the online environment and 

online audience. 

The latest revision of the RFP document includes a focus on planning for 

interaction, active learning, and diverse talents and ways of learning.  Chickering and 

Gamson’s Seven Principles of Good Practice in Undergraduate Education formed the 

foundation of the latest revision to the RFP.  The process for faculty self-assessment of 

instructional and technical skills now includes a detailed look at available technologies 
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and instructional design strategies and skills.  The faculty member and his/her faculty 

mentor complete the self-assessment.  Each faculty interested in developing an online 

course works with a faculty mentor on his/her campus.  The faculty mentor, who has 

proven experience in teaching and learning in an online environment, guides the 

instructor through the course development process.  The mentor encourages the faculty 

member to consider various instructional strategies, content delivery techniques, and 

assessment strategies.  He/she also provides encouragement and makes the instructor 

aware of professional development opportunities. 

External Approvals 

In 1979, the Oklahoma State Regents for Higher Education gave approval for the 

College to offer five college credit classes via cable television on a pilot basis.  Since 

then, several entire degree programs at TCC have received approval for electronic 

delivery from the Oklahoma State Regents for Higher Education (for documentation, see 

Appendix XXIV):  

Title Degree/Cert Options Approved 

Transportation Management AAS 9/14/2001

Transportation Management Cert 9/14/2001

Liberal Arts AA 2/7/2002

 Film Emphasis 

 International Emphasis 

 Native American Emphasis 

 Telecourse International Emphasis  

 American Studies 

Child Development AS 2/7/2002

 Child Development 

 Child & Family- OSU 

 Early Childhood Education- NSU 

 Early Childhood Education- OSU 

Child Development AAS 2/7/2002

 Center Director 

 Early Childhood 

 Infant/Toddler 

 Middle Childhood 
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Child Development Certificates 4/4/2002

 Certificate of Mastery 

 CDA 

 Head Start Credential 

 Infant/Toddler 

 Infant /Toddler Certificate of Mastery 

 Parateacher 

 Professional Nanny 

 Residential Child Care & Youth Worker 

 School Age Care Certificate 

 School Age Care Certificate of Mastery 

AAS Technology AAS 6/27/2002

Marketing AS transfer 6/30/2003

 Apparel & Design Merchandising-OSU 

 Marketing- NSU 

 Marketing-OSU 

Business Administration AS 6/30/2003

 Business- OSU Tulsa 

 Management 

 Accounting 

 Accounting - NSU 

 Economics 

 Business Education 

 Mgmt Info Systems-OSU 

 Mgmt Info Systems-NSU 

Business AAS Customer Account Representative 9/12/2003

 Executive Assistant 

Business-Cert Certificate Customer Account Representative City of Tulsa 1 

 Customer Account Representative City of Tulsa 2 

 Accredited Legal Secretary 

 Certified Professional Secretary 

 Insurance Customer Serv. Rep. 

 Receptionist 

 



16 

 Additionally, in its Record of Status and Scope (August 29, 2001) for Tulsa 

Community College, The Higher Learning Commission’s “Statement of Institutional 

Scope and Activities” includes this entry regarding distance education: “Degrees are 

offered through Videotape/Broadcast TV, and courses are offered through Interactive TV, 

Internet/Modem connection.” 

 

4.  What impact might the proposed change have on challenges identified 
by the Commission as part of or subsequent to the last comprehensive 
visit? 

The Challenges  

Throughout the 1990s, Tulsa Community College had relied on The Academic 

Profile (short form), sponsored by The College Board and The Educational Testing 

Service, as its general education assessment tool.  Upon their visit to TCC, NCA 

evaluators pointed out that, while assessment was being accomplished, the assessment 

results did not substantially demonstrate a significant improvement in general education 

competencies as students continued through the curriculum.  They also noted that the 

results of general education assessment were neither communicated clearly to faculty nor 

applied to specific action plans for improving general education content.  “The outcomes 

of activities are not well identified, and it is not clear that the results are used to measure 

the college’s effectiveness in accomplishing its vision, mission, and educational goals” 

(Report of a Visit, p. 40).   

In addition, the accreditation evaluators identified specific challenges regarding 

institutional evaluation and the use of assessment outcomes.  The team stated that “much 

work needs to be completed to ensure that the results of assessment are tied to long-range 

planning,” and that “TCC does not have a well-integrated planning and budgeting process 

from which most activities emanate” (Report of a Visit, p. 40).  The challenges cited by 

the NCA evaluators affect all components of the College, including the distance learning 

environment.   
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Addressing the Challenges 

In response to these observations, TCC designed and implemented new processes 

for both student learning assessment and annual planning/budgeting.  Individual faculty 

members now administer student-learning assessment of general education and discipline 

goals.  These assessments are built around an institutionally accepted definition for each 

goal, yet allow faculty members the academic freedom to interpret that definition based 

on the context of the course work.  Each faculty member has immediate access to the 

assessment results and can adapt pedagogy accordingly.  Results are also submitted on a 

standardized reporting form to the Office of Institutional Research and Assessment, 

where they are aggregated at the discipline and institutional levels to formulate a picture 

of progress in student learning from all students at the College.  These aggregated results 

then provide the foundation for annual planning and resource allocation based on needs 

as demonstrated through the assessment.  These assessment and planning processes are 

described in more detail in response to Questions 5 and 6.    

 

5.  What are the institution’s plans to implement and sustain the proposed 
change? 

Involvement of Qualified Faculty/Staff in Curriculum Development, Evaluation, and 

Assessment 

The distance learning faculty at TCC must hold the same credentials required of 

the on-campus faculty; for the most part, the online faculty are drawn from the full-time 

on-campus faculty.  TCC makes every effort possible to employ faculty in university-

parallel disciplines who hold a master’s degree in an appropriate field of study, or at least 

18 graduate hours in the discipline, and have a philosophy compatible with that of a 

comprehensive urban community college.  Teaching experience at the community college 

or university level is preferred.  Faculty in technical/occupational fields must have 

bachelor’s degrees or the equivalent combination of training and experience in the field 

of study.   
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Curriculum Development and Evaluation 

A faculty member who wishes to offer a telecourse first approaches the Distance 

Learning Office to make a request.  If an appropriately designed telecourse exists in the 

faculty member’s discipline, the Distance Learning Office requests preview materials, 

which will include sample videos, an instructor’s textbook, and the telecourse study guide 

that accompanies the textbook.  The instructor will then write a one-page proposal which 

may include a needs assessment, expected impact on enrollment, and instructional 

strategies.  The associate dean and dean of instruction must approve a telecourse before it 

can be offered on the course schedule.  Distance Learning then purchases the master 

tapes, creates DVD airing masters, and programs the course into the semester broadcast 

schedule.  The faculty member creates a syllabus, learning guides, assignments, and 

exams to support the instructor’s learning objectives for the course.  Telecourse students 

are required to watch an orientation video via TCC’s telecourse channel and must come 

to the Metro Campus to take exams. 

TCC develops ITV classes in response to requests from a remote sites or 

institutions.  Faculty develop ITV content based upon curriculum that is already used 

successfully in a classroom setting.  Frequently, small adjustments to content delivery 

involve issues with distributing materials to remote sites and presenting content via 

television. 

TCC’s online curriculum is faculty-developed, using The Higher Learning 

Commission’s guidelines for effective course development and delivery as the 

framework.  Online curriculum development begins with a rigorous review process.  The 

process begins with a Request for Proposal (RFP) that is sent to all full-time faculty at the 

beginning of each semester.  Interested faculty then provide an Instructional 

Development Proposal for each proposed course.  The approval process for online 

curriculum development is described in detail in response to Question 3 (internal 

approvals).  The benefits of a faculty-developed curriculum are many.  First, 

academically qualified persons are responsible for the curricular decisions.  This ensures 

the integrity of the curriculum and the appropriateness of learning outcomes for the rigor 

and breadth of the course offering.  The faculty develop or choose their own instructional 
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materials, ensuring that the materials are appropriate and readily available to our students.  

The incorporation of the course evaluation plan within the course proposal provides an 

avenue for continued development of curriculum modules.  Faculty can and do update 

learning objects and modules as new technologies become available.  A faculty-

developed curriculum also ensures appropriate interaction between faculty and students 

and among students as faculty design instructional activities tailored to their own needs 

and the needs of their students.  

Once a proposal to offer an Internet course is approved, many avenues of 

institutional support are available to the faculty member.  The individual faculty 

member’s self-assessment and curriculum goals determine what support is needed.  If the 

instructor desires significant professional development and/or plans the development of 

elaborate learning objects or modules, then he or she may receive reassigned time during 

a fall or spring semester or summer formula pay.  All faculty have access to training in 

instructional technology, support of an on-campus faculty mentor, and support of the 

College’s instructional designer. 

Training and Professional Development: The Eighth Floor 

The Eighth Floor is a professional development center created and supported as a 

joint effort between Tulsa Community College and Tulsa Technology Center.  Additional 

Tulsa county educational institutions have partnered with TCC and TTC to form The 

Eighth Floor Consortium.  Its purpose is to provide professional development 

opportunities to faculty and staff of participating institutions.  Through The Eighth Floor, 

Internet faculty participate in numerous workshops to enhance technical skills, 

instructional skills for the online environment, and awareness of available technologies.  

A list of Eighth Floor courses is available in Appendix XVI.  

 In addition to the regular offerings, The Eighth Floor often presents nationally 

recognized speakers.  Past speakers have included Dr. Jamie McKenzie, recognized for 

his work in educational technology for engaged learning and literacy; Bernajean Porter, a 

leader in the area of assessment of instructional technology use; Dr. Bernie Dodge, 

professor of instructional technology at San Diego State University and the creator of the 

WebQuest; and, this fall, Dr. Curtis Bonk, an Indiana University  professor who focuses 
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on training instructors to teach online.  During the summers of 1998 and 1999, The 

Eighth Floor hosted Randy Bass, from Georgetown University, and the New Media 

Workshops sponsored by The National Endowment for the Humanities.   

Staff, Professional, and Organizational Development (SPOD) 

From fall 2001 through fall 2003, the Dean of Distance Learning and his staff’s 

full-time faculty member have conducted staff development classes in TCC’s online 

course delivery system (Blackboard Learning System) and techniques for teaching online.  

At this writing, online faculty members have spent 336.5 seat hours in these classes.   

On-Campus Faculty Mentors 

During the beginning phase of developing online courses, the Staff Development 

Team recognized the need for experienced online instructors to act as mentors to faculty 

beginning the process of online course development.  Each of TCC’s four campuses has a 

resident Internet mentor.  The mentor provides direct, one-on-one support to faculty 

during their development semester, assists the Distance Learning Department in 

Blackboard Learning System administration, and conducts workshops to train faculty in 

the use of Blackboard Learning System. 

Appendix IV describes the position’s duties and the evaluation form used each 

year to assess the effectiveness of each campus mentor. 

College Instructional Designer 

As electronic delivery of courses continued to expand, the need for additional 

faculty support in the area of pedagogy became apparent.   Initially, an experienced 

online English faculty member with 100% reassigned time to assist other faculty, staff, 

and students in the proper use of distance learning technologies for instructional purposes 

met this need.  Included was training in the use of the Blackboard Learning System and 

individual support through telephone and email interactions. 

Upon the retirement of this individual, the position was re-designed as an 

instructional design faculty position.  The position requirements call for a strong 

understanding of adult learning theory and instructional design.  In addition, the current 

instructional designer has experience developing and leading multimedia design projects 
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and has a demonstrated ability to grasp technical subject matter and interpret it for the lay 

person. 

The instructional designer helps faculty colleagues incorporate instructional 

design strategies emphasizing community building, content delivery, and interaction.  

Individual coaching, mentoring, and training classes focus on choosing the best 

technological tools to match instructional purposes. 

Technical Support for Faculty 

Technical support for distance learning is supplied by personnel from the 

Computer Services Department and media staff from the Learning Resources Center.  

LRC media technicians receive training in ITV support at the Teletraining Institute at 

Oklahoma State University and are on hand when ITV classes are in session.  TCC’s 

media technicians also provide telecourse support.  The broadcast headend is located at  

Metro Campus, and telecourses have been transferred from VHS to DVD format for 

better broadcast quality and for better efficiency in loading and maintaining TV channel 

21. 

Technical support for online faculty occurs at a variety of levels.  Each campus 

provides computer support for its faculty through an on-campus PC technician and 

computer coordinator at each location.  Hardware and software support are often a phone 

call away for faculty who use the College-assigned computer hardware in their faculty 

offices.  Blackboard technical support is provided by the Distance Learning Department 

through phone, email, and a web-based help desk.   

Continuing Concerns About Faculty Support 

 The concerns of TCC faculty engaged in distance education are different from 

those of the on-campus faculty.   Among these issues are technology, course integrity as 

it relates to students, lack of an online option for students to purchase course materials, 

and intellectual property. 

Faculty in online classes particularly are concerned with the reliability of the 

College’s technological support of the electronic delivery medium.  Occasionally, the 

technical staff has shut the system down for upgrades or repairs at inappropriate times in 
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the semester, such as during final exams or the first few weeks of the semester.  It is an 

ongoing challenge to keep all staff members sensitive to student learning as the highest 

priority.   

Online faculty have an even greater concern for the integrity of their courses, 

especially in the area of student work.  With a delivery medium that does not require 

face-to-face encounters between students and faculty, how does a faculty member know 

if the student is actually doing his/her own work?  This can be a problem in on-campus 

classes as well, but dishonest practice is often far simpler for the online student.  The 

Internet provides any student with many ways to present work dishonestly.  Plagiarism 

appears to be a growing phenomenon across the nation.  This fall, a plagiarism committee 

will begin to meet to draw up a tighter College-wide plagiarism policy.  Currently, each 

instructor handles plagiarism in a number of ways.  These range from zero tolerance 

(zero for the work and F for the course) to allowing student rewrites without penalty.  

Another solution to ensure the integrity of online courses is to require secure, proctored 

examination settings.  The Metro Campus will begin to remodel the first three floors of 

the main academic building in the spring semester of 2004.  A new and expanded testing 

center is included in the plans.  The College has invested in the Questionmark Perception 

system of secure online testing.  It has also joined the Consortium of College Testing 

Centers, which will allow students to go to other colleges’ secured, proctored sites to take 

examinations, if coming to a TCC campus is not practical.  

Another concern of long standing is the need for distance learning students to be 

able to order their course books online.  A committee is investigating how to make an 

online book-ordering system available to TCC students.  Ideas to date include completely 

outsourcing to a third-party vendor, using present vendors with direct online ordering 

capabilities for students, and handling the ordering and shipping of books in-house.  The 

President is committed to providing TCC students with the option of purchasing their 

textbooks online. 

Finally, but not exhaustively, the online faculty is concerned about issues of 

intellectual property and who owns the courses they develop when the courses have not 

been developed under contract, either through reassigned time or summer formula pay.  
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This, too, is an issue that is currently receiving attention.  There is a policy in the Full-

Time Professional Staff Policies, Practices, and Procedures Handbook which reads: 

During the course of employment certain employees may be given special 
consideration during the school year or granted fully paid release time to 
work on certain projects or undertakings for the college.  It is agreed that 
all ideas, inventions, and any finished product developed or improvements 
conceived by employees, whether or not during working hours, that relate 
to any employee’s work or projects, are exclusively the property of the 
college and the employee shall have no proprietary claim thereto. 

 
Even with this statement, faculty express some concerns about Internet courses being 

“given away” to adjuncts or other full-time instructors.  Faculty believe that while they 

cannot profit from their labors by selling their “products” to an outside source, other 

instructors should have to develop their own courses rather than take over another 

faculty’s online lectures, PowerPoint presentations, assignments, assessments, and the 

like. 

Assessment of Learning Outcomes 

Understanding the need for faculty investment in the assessment processes, the 

College invited all faculty members to participate in the establishment of learning goals 

in both the general education and the discipline/program areas in the early 1990s.  These 

goals were reviewed, and new, assessable general education goals were established in the 

spring of 2000 by a committee of faculty, with input from the entire full- and part-time 

faculty.  See Appendix V for a list of the College’s general education goals and their 

definitions.  The General Education Committee devised the method of using course-

embedded strategies to assess the general education goals.  It also devised a common 

report form.  The individual assessments embedded in the coursework are aggregated at 

the program and institution levels to depict overall student achievement toward the 

mastery of the specific learning goals assessed.  Results may then be used to inform 

annual planning and budgeting decisions for improvement.  This same process of course-

embedded assessment was extended to discipline goals in the fall of 2001.  The faculty 

met by disciplines in October of 2001 to establish assessable discipline goals and to 

discuss strategies for assessing the discipline goals within specific courses.  The College 

assesses the year’s general education goal each fall and discipline goals each spring. 
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The use of course-embedded assessment allows each instructor to build his/her 

own measurement tool(s) that assess the educational objective(s) as he/she deems 

appropriate.  For general education goals, which span all academic disciplines within an 

institution, course-embedded assessment allows the measurement to be context-specific.  

For example, critical thinking may be assessed differently in a chemistry class than in a 

history class.  Likewise, criteria for effective communication skills in a computer course 

may be different from those for the same skills in a government course.  With course-

embedded assessment, an instructor uses the measurement activities that fit best within 

the context of the course objectives.  At the discipline level, course-embedded assessment 

provides a talking point for instructors to collaborate on specific expectations for program 

outcomes, yet allows each instructor to use individual strategies in instruction toward 

those outcomes. 

Although instructors are free to decide how to assess, what instrument or activity 

to use for the assessment, and what criteria will be used to evaluate the assessment, they 

must report the assessment in a uniform method so results can be aggregated at multiple 

levels within the institution.  A standard reporting form is used to organize data into 

informative results that will affect strategic planning, budgeting, and implementation.  

Through feedback reports, faculty members obtain the aggregated data and make 

recommendations concerning instructional improvements, professional development, and 

added resources.  Final assessment data is an important tool that helps the institution 

prioritize needs for overall budget distribution. 

With the explosion of TCC’s Internet course offerings in recent years, the College 

has been challenged to incorporate the online student population into its assessment 

program.  The College decided to use the very same methods of course-embedded 

assessment employed in on-campus classes for the Internet classes.  Beginning in 2001-

02, the same assessment schedule followed in on-campus courses has been required in the 

Internet courses.  Internet courses are therefore into their third cycle of assessments.   It 

has been a major concern of the faculty developing the Internet courses that the online 

courses maintain the integrity and rigor of on-campus courses.  The results of the 

assessments to date have demonstrated that these courses are just as effective in meeting 

College and discipline goals as are on-campus courses. 
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Types of Course-Embedded Assessments 

Assessing student mastery of course objectives is essential in any course, but it 

brings additional challenges in an online environment.  Faculty must understand the 

different types and purposes of evaluation and when each should be used.  Evidence of 

this understanding can be found in the various assessment methods used by the faculty.   

 In addition to the traditional multiple-choice/true-false/essay examination, TCC 

online faculty evaluate student mastery through threaded discussions and projects, 

including various writing projects, that require students to apply skills and show 

understanding, analysis, and synthesis of course concepts.  Weekly quizzes and 

assignments help keep students focused and on track toward learning major course 

objectives.  In some courses, vendor certification examinations, such as Microsoft Office 

User Specialist exams, are used to assess specific course outcomes.  

In some cases, students are asked to go to a proctored setting to take high-stakes 

exams.  These exams often consist of multiple-choice questions and written essays.  

Proctored exams are administered on campus or at sites provided by the Consortium of 

College Testing Centers.  Off-campus sites maintain the same levels of examination 

integrity and security as the on-campus testing center. 

 In some fields, the student’s demonstration of proficiency in a skill is more 

important than theoretical understanding of concepts.  In these “application” courses, a 

project approach works best.  Students receive the basic skills and then complete a 

project that requires a demonstration of those skills in a creative, student-centered 

assignment.  The drafting and design curriculum is a good example of this type of 

demonstration.  Lab reports on activities completed alone or in groups and guided writing 

assignments are other examples of assessments requiring students to demonstrate their 

mastery of course outcomes. 

 As in a face-to-face course, faculty understand that a variety of assessment 

strategies, matched to the objectives being measured, is the key to effective assessment of 

student mastery.  It is the combination of various assessment tools that provides the 

evidence of student understanding and proficiency. 
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Assessment Results 

To assess the developed competencies for students, faculty members are asked to 

submit a completed reporting form for the specific goal being assessed.  The reporting 

form is designed to collect information regarding the means of assessment and the criteria 

for success as well as the intended use of assessment results for improving teaching and 

learning.  An example of a completed report is included in Appendix XX.  

In fall 2001, the College’s Institutional Effectiveness Committee began collecting, 

from the online general education assessments, the same types of artifacts that are 

collected for the on-campus student assessments and compared the two groups of 

students (online and on-campus) in the following disciplines or programs: accounting, 

business, child development, English, history, humanities, marketing, medical assistant, 

philosophy, physics, and psychology.   

While general education assessment continued in the fall 2001 semester, faculty 

members who taught online courses also were urged to administer the assessment as a 

part of their online courses.  A total of 27 online faculty members assessed the general 

education goal of critical thinking, and 25 online faculty members assessed the general 

education goal of effective communication.  Online students assessed for these goals (713 

and 660 students respectively) demonstrated 78% success in critical thinking and 89% 

success in effective communication.  When compared to the performance demonstrated 

by students enrolled in traditional courses during the same semester, results indicate an 

online learning success rate equal to traditional classroom learning (78%) for critical 

thinking and greater than traditional classroom learning (79%) for effective 

communication.   

Instructors received immediate feedback from their own assessment measures and 

were able to make pedagogical changes as necessary to create better opportunities for 

student attainment of these learning goals.  The Office of Institutional Research and 

Assessment also aggregated the documented results to inform future resource and 

development planning conducted by the Distance Learning Office.  General education 

assessment in online classes continued in the fall 2002 semester and will be administered 

each successive fall semester.  Online students assessed during the fall 2002 semester 
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were 85% successful in meeting the communication goal and 78% successful in attaining 

the goal of civic responsibility.  Traditional and on-campus assessments for the same 

semester indicated 83% student success in effective communication and 80% success in 

civic responsibility. 

The College is currently assessing the fourth goal, global awareness, and will 

have completely assessed all General Education goals by the end of the 2004-2005 

academic year.  The assessment challenge has turned into a process that faculty accept as 

part of a culture dedicated to the improvement of student learning.  Further studies 

planned by TCC will investigate the consistency of the achievement of general education 

and discipline goals and the effectiveness of the allocation of resources to support this 

dynamic process of mediated learning. 

Administrative Structure 

The Executive Vice President and Chief Academic Officer (CAO) of TCC 

provides leadership and strategic support to the Office of Distance Learning and the four 

campuses for the electronic delivery of curriculum and the implementation of the entire 

distance learning efforts of the institution.   The Dean of Distance Learning and his staff 

report directly to the CAO and submit all short-term goals, long-range plans, and their 

supporting budgetary needs to the Office of Academic Affairs for approval.   

The primary technical support staff for the mainframe computers and other 

servers required to deliver the electronic curriculum report to the Director of Computer 

Operations and System Programming, a position that reports directly to the Executive 

Vice President and Chief Operating Officer (COO).  The Dean of Distance Learning 

plays an extremely important role as the interface between computer operations and 

academic affairs, since the successful electronic delivery of the curriculum relies heavily 

on hardware configurations and their operation.   

The Dean of Distance Learning also plays a key role as liaison between the 

faculty and the student support staff, especially in the area of assessment and testing,  and  

serves as a coordinator of scheduling for the courses throughout the year, working closely 

with the academic divisions throughout the TCC system.  This position also coordinates 

the submission and review of proposals for developing new Internet courses, in addition 
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to chairing several committees that impact the quality and delivery of course offerings.  

TCC’s Dean of Distance Learning also provides leadership on statewide initiatives for 

distance learning and serves on the digital television task force for Oklahoma Educational 

Television Authority (OETA) and the Oklahoma State Regents.  (See the Organization 

Chart in Appendix III.)  

Student Support 

Tulsa Community College strongly supports providing online services for all 

students and employees, as demonstrated by TCC’s development of its current successful 

online Student Web, Web for Faculty, and online admissions and enrollment processes. 

Although a variety of services are provided more for the benefit of the online student, 

these services have been developed with the entire College population in mind.   

The College is also actively seeking grant money to support the expansion of its 

Internet services for students, with the goal of introducing video streaming of student 

activities and student organizational meetings; creating campus-sponsored threaded 

discussions and chat rooms; providing supplemental learning experiences through online 

art exhibits and music events, virtual tours, games, and contests; and allowing students to 

purchase tickets online for TCC-sponsored events.  Each of TCC’s student 

support/academic support areas has links on the TCC website for information. 

The TCC Website 

 As with all educational websites, the Tulsa Community College site (at 

www.tulsacc.edu) is a work in progress.  TCC revises its content on a daily, weekly, and 

monthly basis.  As TCC is a learning-centered college committed to meeting the needs of 

all students, compliance with Section 508 of the Americans with Disabilities Act remains 

a priority throughout the TCC website.  Noncompliance issues are addressed and 

resolved as soon as possible to ensure that all students have equal access to all content. 

 The TCC website was recently converted to a database content management site 

employing Estrada Web Technology, a web development and content management 

system.  As part of the project, TCC contracted with a higher education marketing 

consulting firm to develop the new site. Priority status was given to compliance with the 
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Americans with Disabilities Act, Section 508, throughout the development of the new 

site.  Specifically, Estrada Web Technology was selected in large measure because of its 

proactive approach to compliance issues.  For example, Estrada automatically provides 

“alt” tags for all of the images presented within the site’s content.  When authors add 

images or media to the media library, Estrada requires authors to provide a plain-text 

description for each image and other items in the media library.  Similar features are 

included in the software technology to identify and resolve compliance problems 

continuously and to help significantly reduce noncompliant code violations. 

 The Blackboard Learning System also meets the College’s objective of access for 

all learners.  Blackboard offers the following information on accessibility and ADA 

compliance on its website: “The Blackboard Learning System and the associated 

Blackboard Portal System fully implement the Access Board’s final accessibility 

standards for electronic and information technology covered by Section 508 of the 

Rehabilitation Act Amendments of 1998. … Specific accessibility enhancements for the 

Blackboard Learning System and Blackboard Community Portal System include the 

following items.  All system images have alt tags, and instructors are able to add alt tags 

to uploaded images in the content creation areas of the software ….  Framesets are 

appropriately titled and have meaningful (noframes) content, describing the functionality 

of the frames layout.  Data tables are optimized for use with screen readers by adding 

attributes to associate column headings with table content … .”   

Registration 

All new TCC students must complete an application for admission.  The 

application is available in printed format as well as interactively via the secure Student 

Web.  All applications are reviewed and admission decisions made based upon admission 

criteria set forth by the Oklahoma State Regents for Higher Education. Distance learners 

are admitted to TCC within the same guidelines as those for on-campus students.  

Applicants for whom English is a second language are required to satisfy the TOEFL 

requirement prior to admission to TCC. 

Throughout the online application process, the prospective student can access 

links to email the registrar for assistance.  Emails are answered within one business day.   
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A “Frequently Asked Questions” section is also available on the Student Web.  

Applications submitted electronically are reviewed throughout each business day.  The 

applicant is contacted by email or telephone if clarification or additional information is 

needed prior to the admission decision.  The Office of the Director of Admissions, 

Records, and Registration issues letters of acceptance.    

Students may register for courses and pay tuition online via the secure Student 

Web or touchtone phone. These systems are normally available daily from 7:00 a.m. until 

10:00 p.m. Central Time.  The Student Web is accessed with the Student ID number and 

a six-digit PIN known only to the student. 

Prospective distance learners may research course availability on the Distance 

Learning web pages and also through the “Course Sections Available” link within the 

Student Web.  The TCC catalog (print and online versions) provides information about 

electronic course offerings.  In addition, the printed class schedule lists electronically 

delivered courses both within the general schedule and under a separate heading.  

Students searching for electronic-delivery courses may also find them on the website 

within the Distance Learning pages.   

The catalog details graduation and degree requirements for all students, and 

students have online access to the entire catalog through the TCC website.  Online 

students may contact the virtual registrar with questions regarding online registration.  

Student costs and procedures for administrative actions such as drops, adds, and refunds 

are published in the catalog and on the website. 

Orientation and Academic Advising 

Academic advisors find that distance learning students who withdraw do so 

mainly for two reasons:  the non-traditional student tends to withdraw because of 

computer or technical problems, while younger students tend to withdraw because they 

do not have the self-discipline needed for this type of class.  Armed with this information, 

advisors talk to inquiring students about the requirements and rigors of electronically 

delivered courses. 
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Online academic advising is available from an online advisor and through 

Parature help-desk software embedded in the Blackboard Learning System.  The help-

desk software provides two important features: a searchable knowledge database, and the 

opportunity to submit questions not already answered within the database.  The College 

provides an advisor to monitor and update the knowledge database and monitor student 

request-tickets until the query is resolved.  This advisor tracks the ticket through 

completion, which may entail posting an answer to the knowledge base, responding to the 

student individually, or perhaps even referring the question to another advisor or staff 

member.  The virtual advisor will also be responsible for maintaining the content of the 

Advisement web page on the TCC website and coordinating the online advisement 

services available on the website, Blackboard Learning System, and Student Web.  The 

online advisor function is not a real-time function.  The College anticipates that the full-

time employee filling the position of “virtual advisor” will devote about 20 hours per 

week to this endeavor.  The remainder of the workload will be devoted to advising TCC 

students who are transferring to OSU-Tulsa.   

The Parature help desk operating within Blackboard Learning System is an 

extension of the existing help-desk/knowledge base already maintained by the Distance 

Learning Office for general information regarding electronically delivered classes as well 

as questions regarding online admissions and registration processes.  Because this help-

desk process and software have already proven to be successful, the online advisor 

function should continue to go smoothly. 

Orientations for distance learning students are delivered via the media that are 

used for the courses themselves.  Most telecourse orientations are televised; orientations 

for ITV classes take place through interactive television.  The distance learning website 

offers the prospective student online orientation as well as detailed information regarding 

the technologies needed for success in the virtual classroom.  Online orientation covers 

use of Blackboard Learning System and requirements for using email.  Within the general 

orientation to online learning, students may take a test that assesses their  readiness for 

online coursework.  (See Appendix X.)  Orientations to individual online courses are also 

available.   
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Degree Audit 

Students who have identified and declared a major may use the Student Web to 

run degree completion audits.  This is an online service available to both distance learners 

and on-campus students.  The degree audit identifies the courses still needed for 

graduation, makes note of GPA and residency requirements, and acknowledges 

transfer/substituted courses.   

Career Services 

Distance learning students may also need assistance in finding a career focus.  

The Career Services program provides to students free assistance in developing, 

evaluating, and implementing career, education, and employment decisions over the 

lifespan.   

• SIGI PLUS software integrates self-assessment with in-depth and up-to-date 

career information that is easy to use and provides students with a realistic view 

of the best educational and career options for their future success.   

• TCC Career Services’ job listing software, TCCCareersOnline.eRecruiting.com, 

enables users to access information on thousands of available jobs, either locally 

or nationwide. A Student Employment Representative will, upon request, create 

accounts for students.  These accounts allow the students to post résumés and 

contact prospective employers directly.   

• TypeFocus Careers—an in-depth and comprehensive online career development 

resource that is suitable “for persons aged 15 to 150!”—offers three different 

reports to help individuals with career choice: Self-Awareness, Career Strategy, 

and Job Search.  TypeFocus Careers is a registered trademark of TypeFocus 

Internet Inc. 

Students needing assistance with any of these services are directed to contact a career 

counselor or employment representative, either by telephone or by the email links 

provided on the corresponding web pages. 



33 

Tutoring 

The Counseling and Testing centers act as a tutoring referral service for both on- 

and off-campus students.  Enrolled students who have identified their need may have a  

list of potential tutors emailed to their homes.  Students negotiate tutoring individually 

with each tutor selected. 

Financial Aid 

 Application for financial aid at TCC is initiated by completing a Student Data 

Form.  The form is provided on the TCC website but requires a hard-copy signature and 

must be returned to the Student Financial Services Office on any of the four campuses.  

Any student making application must then complete the Free Application for Federal 

Student Aid.  The student’s eligibility and options for grants and scholarships, work-

study employment, or loans is communicated through standard mail. 

Fee Payment 

Student costs and procedural information are available via the Student Web on the 

registration and fee payment pages.  Detailed information regarding the admission 

procedure, and instructions for providing required credentials, are contained within the 

online Application for Admission.  The payment process and refund information are 

prominently displayed on all registration pages as well as the fee payment pages on the 

Student Web. 

Learning Resources Center 

The Learning Resources Center (LRC), acting as a unified service distributed over 

four campuses and the Conference Center, has supported the development of online 

degree programs and the work of students learning from home through the rapid growth 

of electronic library services since the late 1990s.  These research tools are in the form of 

full-text online databases deployed in each campus LRC and are reviewed annually for 

their relevance to the programs at Tulsa Community College. These electronic databases 

deliver high-quality resources over the Internet to students working from remote 

locations. 
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Electronic library services began to be added to the LRC in 1992.  Taking the 

form of networked CD-ROM databases, these information tools provided bibliographic 

citations for students researching subjects in health sciences and psychology.  As the 

Internet became widely accessible on campus, by 1995 the CD-ROMs were phased out in 

favor of research databases such as CINAHL (Cumulative Index of Nursing and Allied 

Health Literature) which resided on the World Wide Web. 

The LRC Access Office was created in 1992 specifically to assist students in 

locating articles after research on an electronic database retrieved a set of citations. A 

professional librarian, assisted by two clerks, was available full time to obtain articles for 

students and faculty.  Since 1997, the LRC has taken a major step forward by moving 

from citation databases to full-text systems such as OCLC FirstSearch and Ebscohost.  

This change allows the actual text of thousands of research materials to be delivered 

directly to students working in the LRC or to faculty members in their offices.  In 2000, 

the LRC added a text scanner using Ariel software, permitting the Access Office to 

receive texts from other libraries and forward them to a student, all in electronic form. 

Comprehensive databases such as Ebscohost and OCLC Firstsearch provide more 

than 11,000 full-text periodical titles and include one to five years of back issues. The 

incorporation of full-text systems into the traditional print environment of the campus 

Learning Resources Centers provides computer-accessible research material for students 

working on campus or from their home computers.  Databases such as JSTOR and 

InfoTrac provide further depth of resources for articles from scholarly journals, and 

CINAHL and BioOne provide specialized research materials on health and biological 

sciences.  Other databases and research tools available via computer have been deployed 

to see if they are useful to students and faculty who access the “electronic library” from 

home or other remote locations. 

The Learning Resources Center’s research databases are accessed through a web 

page that is part of the Tulsa Community College website and includes a wide range of 

other resource material available to the online learner through the World Wide Web.  In 

this way the LRC website acts as a portal to knowledge systems and text from the Web, 

making these resources more easily accessible to students. 
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The College makes library and research services available to students studying for 

a degree online in a variety of ways, using the Internet as the delivery mechanism for 

electronic texts and images that students may wish to use for classes.  Recent 

interpretations of the U.S. Copyright Law, such as the TEACH Act, allow faculty to use 

digital materials in a more flexible way than before. This will bring about the creation 

and use of coursepacks—collections of text, graphics and video clips that faculty will 

prepare ahead of time and make available through the Blackboard Learning System to 

students studying online.  These materials will in many instances be collected from 

electronic resources provided by the Learning Resources Center. 

   The growing “electronic library” includes more than 60 databases, most of which 

are available through the TCC website to students studying online. These databases are 

primarily periodical texts which may be searched by author, title and keyword.  The 

retrieved text may be printed by the student. The Learning Resources Center is reducing 

funds normally spent for printed books and periodicals and is shifting those funds to 

purchase electronic resources that may be delivered over a network.  It is the policy of the 

Learning Resources Center to purchase first in electronic form and only to purchase in 

printed form if the information is unavailable electronically. 

The LRC staff expects to invest heavily in electronic books in the current fiscal 

year. The College plans to purchase 20,000 e-book titles before June 2004 and is 

considering two vendors, ebrary and NetLibrary, as potential suppliers.  The e-books will 

be accessible to online students through the LRC website.  The LRC will make an effort 

to expand the e-book collection in the coming years until it is an integral part of the 

learning process at Tulsa Community College. 

To provide consistency in application of electronic library resources—and to act 

as technical advisor to the LRC staff teaching students to use these databases—the 

College will hire an Electronic Services Librarian.  This professional will have the task of 

maintaining the LRC website where the digital resources reside and of evaluating new 

resources for implementation in the LRCs.  

The LRC is also experimenting with a service called “virtual reference,” which 

combines the staffing resources of eleven academic libraries in the State of Oklahoma to 
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provide continuous online reference services to students studying from home or from a 

remote site.  If students require assistance in using electronic databases or resources, they 

may contact a librarian through the QuestionPoint Virtual Reference system and receive 

advice from a librarian on duty at TCC, or from as far away as the University of 

Oklahoma. The QuestionPoint Virtual Reference system ensures that online students 

receive direct and personal assistance from a reference librarian even if the student is not 

on campus. 

The LRC plans to implement a proxy server to allow single-point access to all 

electronic products for students studying online. This eliminates a confusing array of 

passwords and userids currently required by the different databases before access is 

granted. This “proxy” server will reside in the Computer Services area and provide 

authentication for LRC computers both on and off campus. 

The Voyager Automated Library System currently used by the Learning Resources 

Center is accessible to students studying online. This enables online students to access the 

LRC catalog of books and periodicals as well as the book collections of a number of 

academic libraries in Oklahoma. A new product from the Endeavor company, which 

produced the Voyager system, is called Encompass and, if purchased in Oklahoma, 

promises to allow direct access to all library catalogs in the state as well as single-point 

access to the electronic databases owned by individual institutions. The impact of 

Encompass for TCC students studying online will be that they can take a single subject, 

enter it once into Encompass, and retrieve results from all electronic resources in the 

LRC.  Logging onto and querying multiple systems with the same search logic will no 

longer be necessary. Encompass promises to be a great step forward in service to students 

pursuing online degrees. 

Evaluation and Testing 

Instructors of online courses choose how to evaluate their students.  Many online 

instructors do not use tests to evaluate their students; rather, they use varied assignments 

and projects to assess student learning.  For instructors using traditional assessment 

techniques, the College offers assessment centers at each campus.  The Metro Campus 

and Northeast Campus provide testing for online students and make-up exams for all 
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course formats.  The West Campus provides testing for online students through its office 

of Evening Operations.  The Southeast Campus provides testing for online students 

through the academic division offering the course.  Standardized testing (e.g., ACT, 

TOEFL, or national certifications) for TCC students and the Tulsa community is 

provided at the Northeast Campus Testing Center.  All campuses provide entry-level 

placement testing within their Counseling and Testing departments. 

Placement Testing 

The Department of Counseling and Testing administers placement testing for all 

students. These tests are offered online, but must be proctored in compliance with the 

College’s agreement with the College Board.  TCC counselors can arrange for an off-site 

location with a proctor, and the test can be administered to students at a distance. 

Test security 

Students must present photo identification when using the Testing Centers. 

Additionally, the Testing Center confirms the student is currently enrolled in the course 

section in which they have asked to test.  Students are not allowed to have activated 

cellular phones in testing areas.  

Security within the assessment center is always a concern. Staff monitor the use 

of exams and ensure that students are following the guidelines provided by each faculty 

member. Exams are secured while not in use.  Metro Campus Testing Center personnel 

use an Access database to track processes in the Center in a variety of ways.  The 

database tracks each test, each faculty member’s tests, each section, each student on each 

visit, and more.   

Proctored Online Testing 

The College is moving toward the use of Questionmark Perception—a secure 

testing software—for high-security, high-stakes testing in proctored environments.  

Proctors are selected from an available pool of applicants and are primarily part-time 

employees.  Continuity of staff within the testing centers has been a concern.  In response 

to this concern, the College has provided two additional full-time staff members to the 

Metro Campus Testing Center.  Proctors may take advantage of a PowerPoint 



38 

presentation created as a training tool addressing techniques to identify improper 

behavior.  All offenses are reported to the instructor, who makes any judgment calls 

about the consequences of the behavior.   

Recently, TCC joined The Consortium of College Testing Centers (CCTC), a free 

referral service provided by the National College Testing Association (NCTA) to 

facilitate distance learning.  The purpose of the CCTC is to make test administration 

services available to students at locations away from their campuses. These services are 

provided in traditional paper-pencil formats as well as by online, web-based servers at 

many sites.  All participating institutions are expected to adhere to the CCTC guidelines.  

These guidelines can be viewed at: 

http://testing.byu.edu/NCTA/Consortium/guidelines.asp 

For instructors using web-based testing, the consortium has specific guidelines on 

how web-based tests should be proctored.  However, TCC has purchased a secure 

browser customized for us by Software Secure that can be downloaded by the remote 

testing center for use with the test.  This secure browser works only with TCC’s 

Blackboard Learning System server and allows security of both Blackboard Learning 

System tests and Questionmark Perception tests deployed from Blackboard Learning 

System.  

Financial Capacity to Implement and Sustain the Proposed Change 

The College has responded to the assessed needs presented in the Distance 

Learning Office’s annual Project Management reports by continually funding nearly 

100% of the office’s requests for technological upgrades and increased personnel needed 

to meet the demands of the rapidly expanding online curriculum.  To these expenses must 

be added the cost of faculty development and faculty time for developing new courses 

during the regular semesters and during the summers.  The College has expended 

$380,620 for reassigned time or summer formula pay for faculty developing online 

courses.  (Summer formula pay is calculated for each instructor based on a percentage of 

his or her nine-month salary.)  The College has spent approximately $73,215 on external 

professional development activities and approximately $10,095 on internal professional 
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development activities.  In fall 2002 and spring 2003, faculty salaries and benefits 

dedicated to online instruction totaled $1.5 million. 

As more full-time faculty have moved into the Internet arena, more adjunct 

faculty have been added to cover on-campus sections as well as expanding the available 

number of online sections.  The online element of the College’s curriculum is integral to 

the overall mission of the College.  Unlike the distance learning programs at many other 

colleges, TCC’s distance learning programs are not supported by extra student fees.  At 

TCC, the distance learning programs are funded out of the College’s Educational and 

General Budget.  This means the funding is steady and is protected from fluctuations due 

to student enrollments. 

Tulsa Community College has a consistent history of adequate funding from 

various sources, including state and local funding.  In 1994, voters passed State Question 

659, which approved the millage from school district funding (ad valorem taxation) on a 

standing basis without the need for annual elections for renewal.  State funding 

allocations changed in September 1993, giving added support to institutions with multiple 

campuses.   

In Fiscal Year 2004, the College’s predicted state-appropriated income will be 

$27,907,392, or 37.8% of the College’s budgeted income.  Local appropriations are 

predicted to bring in $26,801,362, and tuition and fees will generate an expected 

$17,766,771.  Of the current fiscal year’s state-appropriated funding, $88,213 is 

specifically dedicated by the state regents to support the ITV portion of the distance 

learning program. The distance learning program’s FY 2004 budget of $524,956.40 

(including salaries and benefits of the distance learning staff) is only part of the total 

expenditure toward the implementation of the distance learning curriculum.  Faculty, 

staff, equipment, training, and many other resources are supported by budgets found in 

other departments throughout the institution.  This is testimony to the fact that distance 

learning is inseparable from the mission of nearly every component of the institution.  To 

view financial reports and other budget documentation, see Appendices XII, XIII, and 

XIV (audit report, Educational and General budget, and distance learning budget). 
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Reassigned Time and Summer Formula Pay 

 Tulsa Community College has committed significant financial and human 

resources to support faculty in the important work of developing high-quality online 

courses.  As TCC’s President told the TCC Board of Regents in May 1998, the plan for 

instructional development compensation was “very aggressive” and “if this effort is 

successful, the College will be well down the road to online course development.”  The 

effort has been so successful that it continues to this day.  It has resulted in the creation of 

more than 100 online courses during a five-year period. 

On-campus faculty mentors and faculty developing eligible online instructional 

projects first received summer formula pay for instructional development in 1998.   In 

that first summer, four on-campus mentors received a total of 23 hours of summer pay; 

14 faculty members received three hours apiece, for a total of 42 hours; and two faculty 

members received a single hour of pay at the adjunct rate.  The cost of this instructional 

development time, the first summer alone, was $60,344.32.  The awards of summer 

release time from 1998 through 2001 totaled 182 hours, at a cost to the College of 

$160,424.54.   

On-campus mentors and approved online faculty have also received fall or spring 

reassigned time from 1998 through the present.  These awards have accounted for 93 

credit hours of reassigned time; at an average adjunct rate of $1860.50 per three-hour 

course (the average of the pay rates in use from 1998 through 2003), reassigned time for 

Distance Learning instructional development projects has cost approximately $57,675.50.   

At this writing, the College’s total financial investment in mentoring and 

instructional development projects—summer pay and regular reassigned time—is 

approximately $380,620.  With this rather reasonable investment by the College for 

instructor-developed online courses, TCC has been able to serve 30,849 enrollments 

through the fall of 2003.  The quality of the online courses, as measured by student 

achievement in meeting the College’s general education goals and the individual 

discipline goals compared with the achievement of on-campus students, has been 

demonstrated through assessment.  For a full discussion of the assessment of online 

student achievement, see pages 26-28 of this document. 
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Training for Distance Learning Faculty 

Since The Eighth Floor opened in the summer of 1998, TCC’s online faculty have 

participated in 2,440.5 contact hours of training. (See detailed listing in Appendix XV.)  

The Focus Study Committee calculates the value of TCC’s 2,440.5 contact hours, alone, 

at $73,215.00, based on a conservative estimate ($30/hour) of costs for similar training 

from outside sources in the community. 

From fall 2001 through fall 2003, the Dean of Distance Learning and his staff’s 

full-time faculty member have conducted staff development classes in TCC’s online 

course delivery system (Blackboard Learning System) and techniques for teaching online.  

At this writing, online faculty members have spent 336.5 seat hours in these classes.  The 

cost of this training would equal an estimated $10,095.00 if acquired from outside 

sources, but TCC has provided the courses to the College’s online faculty at no charge. 

Timeline for the Change 

 Tulsa Community first offered distance learning courses in fall 1979, when the 

Oklahoma State Regents for Higher Education approved five telecourses on a pilot basis 

and the College enrolled 554 distance learners in these classes.  Since that time, distance 

learning offerings and enrollments have blossomed.  (See the enrollment reports in 

Appendix IX.)  In the 1990s, the College added courses delivered by interactive 

television and the Internet, and since September 2001 the Oklahoma State Regents have 

granted approval of several electronically delivered degree programs (see pages 14-15).   

As TCC has expanded its distance learning offerings, the infrastructure of support 

technology has greatly increased.  In the past six years, the College has adopted a new 

email system (vitally important for online instructors and students, as Lotus Notes made 

possible graphic- and Web-based email with attachments); purchased hardware and 

software to support Web Course in a Box, TopClass, LearningSpace, Blackboard 

Learning System (3.0 Level 1 through 5.5 Level III), Windows Media Streaming Server, 

Questionmark Perception Assessment server; and introduced an electronic help desk (a 

hosted service from Parature).  Of equal importance in the evolution of distance learning, 

TCC has migrated from an aging, home-grown administrative computer system to the 

SCT Plus Student Information System with Web for Students, an administrative computer 
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system that also provides Web access for student registration and admission.  Each year, 

the College increases its commitment to provide technology solutions for the learning 

environment and in particular for the distance learning student.  These solutions provide 

new services and benefits for many of our traditional on-campus students as well. 

High on the list of the College’s institutional goals for 2003-2004 is to “improve 

student support for online and other types of distance learning,” with the expectation that 

online academic advisement and career counseling would be added this year.  Already, 

the College has made major strides in this direction.  At this writing, students may apply 

for admission, register for classes, “speak” with a virtual academic advisor, or consult an 

electronic help desk, all online. 

 To enhance student and faculty access to and use of online learning systems, the 

College is researching many technologies for incorporation into its distance learning 

efforts.  Early in the spring semester of 2004, the College will migrate to Blackboard 

Learning System Version 6 for the improvement of the management and delivery of the 

online curriculum.  Faculty training sessions began in the fall semester of 2003.  This 

new version of the Blackboard Learning System platform allows for a greater integration 

of academic and Student Web services such as enhanced LRC modules, bookstore 

modules, student financial aid information, improved career service modules, and survey 

tools. 

A server has been purchased to support Questionmark Perception, a software 

program that provides a high-stakes, high-security environment for testing and 

assessment.  Train-the-trainer sessions were completed in September of 2003, and now 

these trainers are training their online faculty colleagues in this methodology.   

TCC’s Cox Communications fiber services will provide redundant Internet 

service access to our students, faculty, and support staff.  Up to this point, TCC has been 

limited in its backup capabilities and bandwidth capacity, since it has been using only the 

OneNet state fiber network for delivering its online and ITV courses. 

In the very near future, the College plans to provide email for students in an effort 

to increase its efficiency of communication and response to and from students.  The 
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College will be able to inform the students about schedules, academic issues, upcoming 

events, and students services much more effectively and efficiently. 

The College is also working on changing its student identification from the 

existing Social Security numbers to College-assigned student ID numbers, thereby 

increasing security and privacy of information.  In addition, the College will soon 

implement a single log-in system that will link students and faculty to all web-accessible 

services. 

In terms of long-range planning, the College is moving to an Internet telephone 

system that will allow faculty to have voice and video communication  with the students.  

The system will enhance video mail and desktop video-conferencing for faculty and 

students, thus providing improved communication through face-to-face, real-time 

interaction. 

 

6.  What are the institution’s strategies to evaluate the proposed change? 

Measures to Document the Achievement of Expected Outcomes 

Responding to the challenges identified in the 1999 NCA site visit report, an 

ongoing subcommittee of the Institutional Effectiveness Committee was organized to 

establish an evaluation system for all support areas of the College, including the online 

courses and programs.  The primary focus was to determine how administrative services 

demonstrate effectiveness in supporting student learning and facilitating the TCC mission 

and vision.  The subcommittee examined several alternative processes for measuring the 

efficiency and effectiveness of an administrative unit in accomplishing its goals within 

specific timelines, while providing feedback loops for improvement.  As a result, the 

subcommittee concluded that the evaluation forms used for Project Management, TCC’s 

annual planning and budgeting process, needed to be modified to ensure that assessment 

results were well documented in a format most conducive to long-range planning. 

Acting on the subcommittee’s recommendations, TCC has reconstructed the 

Project Management process by embedding unit-evaluation into the annual planning and 

budgeting documentation.  In the College’s Project Management record, each 
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administrative unit identifies its role in fulfilling the institutional mission and strategic 

vision, thus creating unit-level mission statements.  These administrative areas then 

create long-term program goals that fulfill the mission of each particular unit.  

Supervisors use these long-term goals as a guide to formulate short-term (annual) goals 

against which they will measure performance. 

Based on assessment outcomes, the measure of actual performance against annual 

goals, each administrative unit develops an action plan to be used in budget preparation.  

The action plan is an articulation of new activities that will be required to support student 

learning and to facilitate both the unit-level and institutional mission and vision 

statements.  The plan documents priorities for the next academic year and may include 

the following elements based on assessment outcomes: 

1. Proposals for program improvement 

2. Academic/service mission activities 

3. Student recruitment and retention plans 

4. Faculty and staff development needs 

5. Proposals for technology enhancements 

6. Other funding needs 

• The budget plan is a realistic estimate of budgetary requirements resulting 

from the action plans. 

• The budget plan responds to the planning assumptions and vision 

statement for the next academic year. 

The diagram below illustrates the conceptual process linking the institutional 

mission and vision to goals assessment and planning/budgeting. 
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Faculty, staff, equipment, student services, and many other resources needed for 

distance learning are supported by administrative units throughout the institution.  Each 

of these units evaluates its success in supporting electronically delivered courses and 

services through its own assessment procedures and Project Management report. 

However, TCC’s Distance Learning Office assumes the ultimate responsibility for 

assessing the College’s electronic delivery of courses and services.  The Project 

Management report from this office serves as the principal instrument to evaluate and 

document TCC’s ability to offer accredited degrees and services in electronic formats.   

The Distance Learning Office has established a unit-mission statement based on 

the overall mission and vision of the College.  This unit-mission statement frames the 

expected outcomes generated by the administration of electronically delivered courses 

and directs the long-term (three- to five-year) goals for the unit’s progress.  The long-

term goals are broken down into annual objectives that are assessed and reported during 

the annual Project Management process.  The assessment results for these annual 

objectives provide a resource for development and budget planning toward the 

achievement of the unit’s stated long-term goals.  The Distance Learning Office’s Project 
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Management assessment documentation for the 2003-2004 fiscal year budget are 

provided in Appendix XXIII. 

 The Distance Learning Office monitors current enrollments and trends in distance 

learning course enrollments very closely.  The rapid growth of the online program has 

exceeded expectations.  The College will continue to monitor these enrollments to ensure 

that adequate resources are allocated to meet these growing needs. 

Integration of Student Learning in Institutional Assessment 

Standardized testing strategies that assess student populations may be efficient; 

however, these strategies may not prove the most effective for practical use toward 

improvement.  Not only is sample-selection from the student population a problematic 

issue, but institutions often have difficulty transforming results from standardized tests 

into meaningful and usable information.  Merging outcomes assessment and its 

evaluation into course content alleviates some of these concerns. 

Tulsa Community College has implemented an assessment process that blends 

strategies from Drs. Barbara Walvoord and Virginia Johnson Anderson’s “Effective 

Grading” (1998) and Dr. Jim Nichol’s “Institutional Effectiveness” (1995).  This process 

allows evaluation to be embedded into the coursework and yet be aggregated at the 

program and institution levels to represent overall achievement toward the specific 

learning goals assessed.  Results may then be used to inform annual planning and 

budgeting decisions for improvement. 

The use of course-embedded assessment allows each instructor to build his/her 

own measurement tool(s) that assess the educational objective(s) as he/she deems 

appropriate.  For general education goals, which span all academic disciplines within an 

institution, course-embedded assessment allows the measurement to be context-specific.  

For example, critical thinking may be assessed differently in a chemistry class than in a 

history class.  Likewise, criteria for effective communication skills in a computer course 

may be different from those for the same skills in a government course.  With course-

embedded assessment, an instructor uses the measurement activities that fit best within 

the context of the course objectives.  The process allows instructors the freedom to adapt 

the assessment tool to the particular course environment, whether traditional, online, or 
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televised.  Collecting and evaluating assessment data within the flow of their course 

allows faculty to identify strengths and weaknesses in student learning in real time and 

implement immediate changes as necessary.  Based on assessment results, faculty can 

develop action plans to maintain or build on strengths and improve in weaker areas.  At 

the discipline level, course-embedded assessment provides a talking point for instructors 

to collaborate on specific expectations for program outcomes, yet allows each instructor 

to utilize individual strategies in instruction toward those outcomes.  As certain 

assignments and activities prove more successful than others, faculty members are called 

to share experiences, lessons, and applications.  For specific examples of course-

embedded assessments, see page 25. 

Although instructors are free to decide how to assess, what instrument or activity 

to use for the assessment, and what criteria will be used to evaluate the assessment, they 

must report the assessment in a uniform method so results can be aggregated at multiple 

levels within the institution.  A standard reporting form is used to organize data into 

informative results that will affect strategic planning, budgeting, and implementation.   

On the reporting form, faculty members are asked to respond to their initial 

assessment by answering two questions designed to help “close the loop.”  These 

questions concern, first, what he/she as an instructor can do differently in his/her 

classroom to improve learning potential, and second, what the institution can provide by 

way of resources or professional development to improve learning potential.  These 

faculty comments are compiled into a feedback report that is distributed to faculty and 

administrative units.  The fall 2002 general education assessment feedback report for 

civic responsibility in online courses is provided in Appendix XXII. 

This model of assessment serves as a platform for productive conversation both 

among faculty and between faculty and administration.  Through the feedback reports, 

faculty members obtain the aggregated data and make recommendations concerning 

instructional improvements, professional development, and added resources.  These 

recommendations are disseminated to pertinent administrative offices to formulate 

comprehensive planning and budgeting through the Project Management process.   
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The strength of the course-embedded assessment methodology is that it uses 

faculty members’ direct assessment and evaluation scheme as the fundamental tool in 

institutional assessment and strategic planning.  Because planning and budgeting draw 

directly from the assessment results, the classroom and TCC’s institutional priorities are 

inseparable. 
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